 LIBERIA ECONOMIC EMPOWERMENT OF ADOLESCENT GIRLS AND YOUNG WOMEN PROJECT 
GIRLS’ VULNERABILITY ASSESSMENT
EXECUTIVE SUMMARY 

The report

This report presents findings of a Girls’ Vulnerability Assessment conducted to inform the preparation of the Liberia Economic Empowerment of Adolescent Girls and Young Women Project. The project aims to improve employment and increase income for adolescent girls and young women in the Monrovia area through access to skills and business training, and links to jobs. The objective of the assessment is to identify the risks that make girls and young women potential beneficiaries, vulnerable, limiting their successful participation and performance in training and other activities provided by the project. The report is based on a review of secondary information about youth in Monrovia, including three large scale recent surveys – The Demographic and Health Survey, the Core Welfare Indicators Questionnaire, and the Food Security and Nutrition Survey; 6 focus groups conducted in Monrovia and peri-urban areas of the capital; a Girls’ Vulnerability Survey, specifically developed for the purpose of this assessment, conducted among 200 girls’ and young women’s in Kakata (60 Km from Monrovia), and two other locations of Monrovia; and interviews with key informants, namely youth services providers and government officials in Monrovia. 
Findings 

The evidence presented in the report shows that girls and young women in Greater Monrovia live in a very fragile environment fraught with risks and problems which make them extremely vulnerable. The combination of an unstable family environment, poverty, a high level of physical and sexual violence, cultural acceptance of abusive practices like transactional sex, and the fact that many girls are mothers themselves, is an extremely dangerous cocktail which puts girls and young women in a very vulnerable position. This will affect girls’ and young women’s ability to participate in training, and to focus on it and be able to learn. This will also impact a successful transition from training to work and girls’ and young women’s ability to find and keep jobs.

The main risks and factors contributing to girls’ and young women’s vulnerability identified by the report are:  

· Adolescent pregnancy; 

· Early sexual initiation, risky sexual behaviour, and transactional sex; 

· Alcohol and substance abuse; 

· Physical violence – from boyfriends, at home, bars and discos and at school;

· Sexual violence – from family members, teachers, and employers, at home, on the street and at school;

· Isolation due to family breakdown and weak social capital; 

· Emotional distress and poor psychological wellbeing; 

· Low access to education;  

· Work and income generation activities to provide for their families; 

· Domestic work and family responsibilities;

These risks are partly caused, and their consequences aggravated by the absence of traditionally protective structures and contributing factors for healthy youth development, usually available in society, but missing in Liberia’s post-conflict context. Family, social networks, community social infrastructure, and services for youth are some of them. In Liberia however, for a number of reasons, families are currently more a source of risk than a source of protection for girls and young women. Absence of one or two biological parents, large household sizes, poor housing conditions, and economic need which pushes girls and young women to work (and family members to encourage risky behaviours like transactional sex as a source of income) are some of the risk factors that girls and young women find in their family environment. Also, lack of community cohesion, lack of trust among youth, and lack of organizational activity make extended social networks unavailable to girls and young women in Greater Monrovia. In addition to this, due to the burden of conflict, and the multiple demands of the early reconstruction, support services for the youth are virtually non-existent, except for a few NGO-run centres. Overall, girls’ and young women’s potential formal and informal sources of support in case of need are extremely limited. Similarly, supportive factors for healthy development (through caring adults, role models, etc.) are also lacking.  
The absence of protective factors for girls and young women implies that the project will need to invest in creating some of them. A strong soft services component to complement mainstream training and labor market activities will be key to the success of the project. This will help minimize threats to the project coming from girls’ and young women’s personal and socio-demographic background. Activities under this component may range from psycho-social counselling to institutional strengthening of girls’ groups, to recreation and healthy life style related activities. The recommendations section presents a detailed description of potential activities.  

The main problems that girls and young women find to participate and successfully complete training: 

· The conflict between spending time in training and spending time earning to support themselves and their families is the main problem that girls and young women find to participate in training. 
· Pregnancy is the second most important, although this is considered more a reason for drop out than for not attending the training in the first place. 
· Parent’s restriction or opposition to girls’ and young women’s participation in training is another important factor limiting girls’ and young women’s participation in the training. 

· Lack of motivation, lack of seriousness, or laziness play also an important part in girls’ and young women’s inability to complete the training. 
· The difficulty of the training is a problem to successfully complete it, especially among the youngest girls. 
· Sexual harassment from teachers, and demands of sex in exchange for grades/remaining in the program has also been identified as an important problem. 

The main problems that girls and young women find to obtain and keep a job: 
· Lack of productive skills is the main problem to find a job. 
· Lack of contacts is the second most important factor in finding a job.
· Lack of business skills is a problem to keep jobs. 
· Bad character of potential employees (stealing, rough talk, lack of punctuality, etc.) plays also an important part in girls’ and young women’s inability to keep their jobs. 
· Sexual harassment from employers is also an important problem to keep a job. 
· In addition, lack of communications skills, boyfriends’ opposition (out of jealousy); and girls’ and young women’s worries about children are other problems, although less important, which come in the way of finding and keeping a job. 
The main problems that girls and young women find to start and stay in business: 

· Lack of starting capital (money or materials) is the main problem when starting a new business. 
· Lack of contacts is the second most important issue coming in the way of starting its own business. 
· Lack of business skills is the most important impediment to remain in business. 
· In addition, the following factors are identified as problems to start and stay in business, but not ranked among the most important: (i) regulations, referred to the fact that 16 years olds cannot sell legally in the street; (ii) lack of market information; (iii) lack of customers given that there is high competition among businesses; (iv) boyfriends’ opposition (out of jealousy); and (v) girls’ and young women’s worries about children.
Overall, the pressing need to earn money is one of the main threats to girls’ and young women’s participation in project activities. Preliminary analysis of CWIQ labor statistics points to high labor force participation for young women 20-24 (63 percent) and slightly less but still significant (54 percent) for girls and young women 15 to 19 (ILO/ CWIQ, 2007). The results of the Girls’ Vulnerability Survey show that almost 10 percent of girls and young women interviewed are the main provider of the household; half of the girls and young women do some kind of income generation activity to support their families; and that they spend 5 hours a day on average doing income generating activities. The need to earn (either to fully support or to contribute to support their families) seems to be such that girls and young women cannot afford not to work in Greater Monrovia. During training, this may imply that girls and young women may need to choose between working and attending the training. In the transition from training to work, this may imply that girls and young women may need to focus on jobs rather than apprenticeships (specially if they are long or unpaid) or if faced with the choice, they will select economic activities which offer quick returns compared to other where the investment period is longer. 
Although to a lesser extent, girls’ and young women’s involvement in the domestic sphere is also an important threat to the project. Motherhood, family responsibilities, and domestic work are key activities for girls and young women which may come in the way of training, finding jobs, and keeping certain types of jobs. Statistics point to a significant involvement of girls and young women in taking care of family members. This has direct implications for girls’ and young women’s participation in the labor market (41 percent of girls and young women cite this as a reason for their inactivity). Similarly, the overwhelming majority of girls and young women interviewed in the survey preferred self-employment to working for others, mainly because of lack of skills, but also because it allows them to balance work and family responsibilities. Family responsibilities may also limit girls’ and young women’s ability to participate in training, and whether they are concentrated and adequately focused to learn.

Sexual abuse and harassment from training instructors, employers, and other actors involved in project implementation is an important threat to the project. While difficult to ascertain through hard data, qualitative information points to sexual abuse and harassment from teachers and training instructors as a well-established practice in training programs as well as in the school system in Monrovia and across Liberia. Focus group participants as well as government officials recognize the importance of the issue. Sexual harassment is an important threat to the project because of its deplorable consequences for girls’ and young women’s well-being and empowerment, because the perceived risk of sexual harassment lowers girls’ willingness to be trained, and because of its potential reputational risks for the World Bank and the Nike Foundation.  The project cannot claim to empower girls and young women if this type of practice occurs during training. Under such circumstances, the project needs to give due consideration to developing mechanisms to ensure that training is provided under safe conditions. The recommendations section of this report explores some of the options available to combat sexual abuse in the context of the project. 
Finally, the project needs to carefully consider the role of service providers and the level of outsourcing, and identify incentives for providers to deliver ‘quality services’. Many of the risks identified in this report can be prevented, mitigated, or circumvented through appropriate project design. Outsourcing services to external providers has however important implications on the ability of the project to control risks. The trade-off between efficiency (through outsourcing) and quality (through own implementation) must be taken into account when defining the level of involvement of external service providers. If full outsourcing is considered, the project needs to identify the right incentives, and implement adequate monitoring mechanisms to ensure that providers deliver ‘quality services’. Quality services are understood as, among other things, those whose design and delivery include strategies to mitigate the key risks identified by this report. 

Recommendations for project design 
Options to offset the trade-off between earning and participating in the project 
First, according to the survey and focus groups findings, the training should be free of charge. This should include training materials (if any) and probably transport. Secondly, the project needs to consider one of the following: (i) providing a stipend conditioned on participation in training; (ii) providing a targeted grant to the most needy participants; and/or (iii) providing food for training (in the form or one or two meals) to training participants. Different options have different advantages and disadvantages as well as different costs. The recommendations section discusses pros and cons of these different incentives. 
Childcare 
Given girls’ and young women’s family responsibilities, and high rates of adolescent motherhood, the project should provide some sort of formal or informal childcare arrangement. The recommendations section discusses the different options.
Outreach strategy 
The project could use its outreach strategy to address some of the risks that girls and young women face. The strategy should target communities. Different aspects of the strategy should be used at different stages of project implementation. At the beginning of the project, community meetings should be used to inform community members of the objectives and activities of the project, and get their support for the project in order to avoid suspicions and potential community backlash. Special emphasis should be made to ensure the participation of the guardians (and/or boyfriends) of the girls and young women, along with the girls and young women themselves. Throughout the life of the project, continuous involvement with the communities, in the form of investments in soft infrastructure for the youth in general (not only girls and young women) like tournaments, funding of sports materials, etc. could be done, if problems of community backlash arose. 
General recommendations about training 

· Skills training. The training should be as short as possible – a maximum period of 6 months should be considered if this does not jeopardize the quality of the training. Teaching methods should be interactive and adapted to girls’ and young women’s interests and learning needs. A baseline learning assessment is recommended at the beginning of the course. There should be an ongoing evaluation of the quality of the training, which includes girls’ and young women’s feedback. Selection criteria for the training should be transparent. While involving the community in the selection of the participants may have its advantages (getting buy-in, and tapping on their knowledge of the participants), care needs to be taken to ensure transparency. Creating a committee with several key community members as well as project representatives could be a way of avoiding co-option. Also, care needs to be taken to ensure that the time of the training does not conflict with school schedule, which depends on the community and target group. Whenever possible, skills training should be provided in areas with quick economic returns.

· Entrepreneurship and business training. Business training should be followed by business support and technical assistance after the skills training has been completed. Contracts with training services providers should include not only the training, but also the technical assistance and follow up in the period immediately after the training (overlapping with the apprenticeship/start up of the new business). Business training should promote the participation of leading/key business figures, in targeted sessions. The Liberia Women’s Business Association could be a source of support and advice, and their involvement as training providers in the project should be explored. Equally important, facilitating the exchange of experiences with other young female and male entrepreneurs in Monrovia is recommended. This can at the same time create role models as well as networks of contacts in the business world for trainees. Finally, the project could invest in the creation of girls/young women’s groups in the entrepreneurship component so that later they can start a group business. 
· Life skills and functional literacy training. Life skills training should be provided as a complement to skills training. Youth service providers in Monrovia typically provide training on the following types of life skills: gender relations, citizenship, conflict resolution skills, sexual and reproductive education, and parenting education. At the end of the training cycle, training could be provided on job competencies, as well as job searching techniques. Life skills training should use interactive learning methods and should be provided in the girls’ clubs promoted by the project (see below). In addition to productive skills and life skills, functional literacy training should be small part of the curriculum if the training targets the most disadvantaged girls and young women. 
Options to combat sexual abuse 
The use of female instructors as trainers would mitigate the risk of sexual harassment. However, it is difficult to find female instructors, especially for non-traditional female types of skills. If the type of training allows it (because it is not too complex), the project could consider investing in creating a pool of female trainers using intensive Training of Trainers with young college graduates. Alternatively, or in combination with female teachers, male instructors (and employers participating in the apprenticeship program) should be trained on ethics and gender. They should commit to the project’s ‘code of conduct’ which will include among other things a zero tolerance policy for sexual abuse, transactional sex, or bribery. Additionally, the project needs to put in place accessible reporting mechanisms for girls and young women to inform of any misbehavior/complain regarding instructors.  

Social empowerment services for girls and young women 
The project should provide support services to strengthen and complement girls’ and young women’s economic empowerment. The creation of girls’ clubs is a fundamental part of this component, and considerable effort should be put into the formation and institutional strengthening of the club to make it cohesive and functional. The club could then become the hub for the delivery of the rest of services (psychosocial counselling, family planning, parenting skills training, leadership training, conflict resolution skills training, life skills related activities, gender awareness, sports and other recreation activities. 

Key partnerships to enhance girls’ and young women’s economic empowerment 
The following partnerships and agreements are recommended for different purposes: 
· Communities. A critical partnership must be established with communities where the project takes place. The project should create a formal structure for community leaders (including youth and women representatives) to participate in the project through a community advisory committee. 

· The Liberia Business Women’s Association.  A partnership with the Liberia Business Women’s Association to provide business advice, technical assistance, mentoring, apprenticeships, and eventually business training services could be established. The project can include them in the form of ‘informal advisor’ or ‘friends of the project’. 
· NGOs and service providers. Since the project plans to outsource some of its services to external providers, the selection of the appropriate provider is critical to address some of the risks identified in this assessment and implement the right mitigation strategy. The institutional assessment of the project should do a rapid review of key youth service providers’ strengths and weaknesses. 

How to use the findings of the Vulnerabilities Assessment 
In addition to inform the general lines of project design, and help shape the main features of the project, the project team could use the findings and detailed recommendations of this assessment to guide the selection process of external service providers. The project implementation team could build a matrix with the key risks identified by the assessment and evaluate potential service providers on the basis of their proposals to address these risks. The recommendations’ section, and table 6.1, offer some guidance on how to address the risks identified, but service providers may come up with equally valid alternatives to mitigate them.
1. INTRODUCTION
This report presents findings of a Girls’ Vulnerability Assessment conducted to inform the preparation of the Liberia Economic Empowerment of Adolescent Girls and Young Women Project. The project aims to improve employment and increase income for adolescent girls and young women in the Monrovia area and to develop a new model for demand-driven training of youth in Liberia.  The project will contain training options for both wage employment and self-employment (entrepreneurship).  Adolescent girls and young women will be able to self-select into the training option that best suits their needs and preferences.  The training for young women entrepreneurs will focus on skills and business development services. In addition, links will be provided to micro-credit. Training will be delivered by providers (which may be quasi-governmental, NGO or private sector) who will be invited to submit bids to provide services under the project.  The project will target adolescent girls and young women (aged 16-24) in urban and peri-urban Monrovia. The project is a partnership between the Government of Liberia, the Nike Foundation, and the World Bank. 
The objective of the Girls’ Vulnerability Assessment is to identify the risks that limit girls’ and young women’s successful participation and performance in training and other activities provided by the project. The assessment also identifies strategies to mitigate these risks. While young women and adolescent girls are vulnerable to a variety of risks in Liberia’s post-conflict context, this assessment will focus exclusively on those factors and risks which may threaten: (i) girls’ and young women’s successful participation in training activities provided by the project; (ii) girls’ and young women’s successful performance in training activities provided by the project; (iii) girls’ and young women’s successful transition from training to work. 

Methodology. A conceptual framework to assess girls’ and young women’s vulnerability in the context of the EPAG project was developed on the basis of a review of the youth literature. The information to conduct the assessment has been obtained from the following sources:  
· A review of the findings of three recent large scale surveys conducted in Liberia – the Demographic and Health Survey (2007), the Core Welfare Indicators Questionnaire (2007) and the Food Security and Nutrition Report for Greater Monrovia (2007). 
· Six focus groups, with girls and young women of different ages and backgrounds conducted in Kakata (60 Km from Monrovia) and three other locations in peri-urban areas of the capital
. 
· A Girls’ Vulnerability Survey developed for the specific purpose of this study and implemented among 200 girls and young women in Kakata and Monrovia. 
· Interviews with key informants, namely youth services providers and government officials in Monrovia. 
Structure of the report Following this introduction, section two presents the framework developed to assess girls’ and young women’s vulnerability. Section three presents a socio-demographic profile of girls and young women 15 to 24 in Greater Monrovia. Section four analyzes the obstacles which girls and young women face to participate in training, as well as to find jobs/start a business after training. Section five and six present conclusions and recommendations for project design respectively. Annex I and II include the Focus Groups Discussion Guide, and the Girls’ Vulnerability Survey Questionnaire. Annex III presents a summary of descriptive statistics from the Girls’ Vulnerability Survey. 
2. FRAMEWORK TO ASSESS GIRLS’ AND YOUNG WOMEN’S VULNERABILITY 
The EPAG project offers an avenue for the economic empowerment of girls and young women – through training and links to jobs, and thereby provides an opportunity to reduce girls’ and young women’s vulnerability. At the same time, adolescent girls and young women experience a series of risks which may jeopardise their successful participation in the project, and their ability to seize the opportunities provided by the project. By identifying these risks and putting in place mechanisms to prevent and mitigate them through specific features of project design, the project will contribute to the economic empowerment of adolescent girls and young women, and will help reduce their vulnerability.  

Figure 1 below presents a diagram showing the sequence used by the project to reduce girls’ and young women’s vulnerability, by ensuring access to training opportunities, adequate skills acquisition through training, and a successful transition from training to work. It also identifies a series of potential risks which may affect girls’ and young women’s participation in three different stages of the project: (i) training activities provided by the project; (ii) girls’ performance and successful completion of the training; and (iii) girls’ transition from training to work. The identification of the risks is based on a review of youth literature, including youth projects, adapted to the Liberian context. 
The framework also identifies protective factors capable of counterbalancing risks (Blum, 1998). Literature examples of protective factors include certain individual characteristics like social skills or intelligence; a caring parent, an authoritative parenting style, and smaller family size; caring non-familial adults, collective self-efficacy, and neighborhood engagement (World Bank, 2003). Overall, an adequate family environment, social networks and social cohesion (which facilitate connectedness), positive role models and messages about healthy life-styles, community cohesion and engagement, and support services for the youth may act as mechanisms to offset the effect of risks that girls and young women experience in Liberia, thereby reducing their vulnerability. 
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3. SOCIODEMOGRAPHIC PROFILE OF GIRLS AND YOUNG WOMEN IN GREATER MONROVIA
This section presents a socio-demographic profile of girls and young women in Greater Monrovia. It uses selected socio-economic and demographic indicators from recently published surveys
 to identify the most relevant factors contributing to girls’ and young women’s vulnerability in Greater Monrovia, from those pre-identified by the literature and captured by the vulnerability framework (section 2). To the extent that information is available, indicators refer specifically to Greater Monrovia and to 15 to 24 year old girls. When this information is not available, national and adult female data are provided. Table 3.1 provides a snapshot of the indicators presented in this section. The section also incorporates the results of the Girls’ Vulnerability Survey to complement or fill in data gaps of larger surveys to analyse girls’ and young women’s vulnerability. Similarly, quantitative indicators are complemented with qualitative information from focus groups in order to inform specific areas of girls’ and young women’s socio-demographic profile. 
Living arrangements 

The majority of girls and young women in Greater Monrovia live in large households, which comprise several generations, including their own children. Most of the time girls and young women live without one or both parents. Fourteen years of conflict have left many girls orphaned and young women heading households on their own. Only 50 percent of people under 19 years old in Greater Monrovia live with their two parents. Twenty percent live with their mother only, 6 percent with their father only and 23 percent of children are living with other relatives or acquaintances (CFSNS, 2007). The proportion of households headed by women in Greater Monrovia is slightly higher than in rural areas - 18 percent against 13 for rural Liberia (CFSNS, 2007). According to the Girls’ Vulnerability Survey, 9.5 percent of girls and young women were the main provider of the household, 30 percent declared their fathers to be the main provider, 24 percent their mothers, 20 percent their boyfriends, and 8.5 other relatives. In addition, many girls and young women are mothers themselves. Fertility rates among adolescents are high in Monrovia - 101 births per 1000 for women 15 to 19 years old, and 192 births per 1000 for women 20 to 24 years old (DSH, 2007); and some sources point to Liberia’s as having one of the highest teenage pregnancy rates in the world (PRSP, 2008). With an average of 5.9 members, households in peri-urban Monrovia are large (CFSNS, 2007). A mapping exercise of communities in Monrovia found an average household size of as much as 12 to 15 members in New Kru Town (Mercy Corps, 2007). 
Education 

Girls exhibit low levels of education. While gender gaps in primary education have decreased substantially in recent years, girls and young women experience serious problems to access and complete secondary education. In Greater Monrovia, only 66.7 percent of girls are enrolled in secondary school, compared to 91.3 percent of boys (CWIQ, 2007). While illiteracy among girls in Greater Monrovia is the lowest for women across the country, there are still almost 15 percent of girls between 15 and 18 years in Monrovia who cannot read or write, 9 percent more than boys for the same age group (CWIQ, 2007). The CWIQ data do not offer a breakdown of the reasons why boys and girls do not go to school. In general, lack of money, followed by the need to work are the causes that youth identify for their lack of schooling (CWIQ, 2007). According to the Girls’ Vulnerability Survey, girls’ main reason not to be in school was lack of money to pay the fees (74 percent), followed by lack of time due to family responsibilities (28 percent), and the need to work (14 percent). Additionally, 6.4 percent declared pregnancy as a reason for not being enrolled in school. 
Health 
Psychological problems are probably the most important health threat for girls and young women in Greater Monrovia. Other health risks include substance abuse, maternal mortality, and HIV/Aids. Focus groups discussions revealed that many girls and young women find themselves in a stressful situation: some of them are the main providers of their families, including their children; others are alone and have lost their families, or sometimes both. Suffering and emotional distress, especially for those who have lost their families, were highlighted by the girls and young women during the focus groups discussions. Emotional distress was also mentioned by girls and young women as a reason to consume alcohol and drugs. While no statistics exit to document the extent of alcohol consumption and other substance abuse
, this was reported in all the focus groups as a common habit among boys and girls in Monrovia. Equally important, given the high rates of adolescent pregnancy, maternal mortality is a relevant threat for girls and young women. Maternal mortality has increased from 578 in 2000 to 994 in 2007 deaths per 100,000 live births (DHS 2000, DHS 2007). Finally, while lower than in other Sub-Saharan countries, HIV/Aids is a risk, especially for younger girls. The highest prevalence rates are among young men 20 to 24 years old (2 percent) followed by girls 14 to 19 (1.2 percent), young women 20 to 24 (0.7 percent), and boys 14 to 19 years old (0.4 percent). 
Work and contribution to family income 

Widespread poverty and food insecurity, together with disrupted families, force girls and young women to work to support their families. Poverty and food insecurity are important factors contributing to people’s vulnerability in Liberia. In Greater Monrovia half of the households are poor - 54 percent of Male Headed Households (MHHs) and 57 percent of Female Headed Households (FHH) (CWIQ, 2007); and many also suffer from food insecurity -25 percent of FHHs and to 16 percent of MHHs (CFSNS, 2007). This is likely to worsen in the near future due to rising food prices. Widespread poverty and lack of adults in many households put pressure on girls and young women to work and contribute to family income. The girls and young women interviewed during the focus groups seemed to see their contribution to family support as a fundamental part of their responsibilities, sometimes conflicting with school or other activities (leisure, training, etc.). 
Overall, young women and girls are very active in the labor market in Greater Monrovia, especially in small-scale trade, street vending and casual labor, almost always in the informal sector. Preliminary analysis of CWIQ labor statistics points to high labor force participation for young women 20-24 (63 percent) and slightly less but still significant (54 percent) for girls 15 to 19 (ILO/ CWIQ, 2007). The results of the Girls’ Vulnerability Survey show that half of the girls and young women do some kind of income generating activity to support their families, and that they spend 5 hours a day on average doing income generating activities. Most of girls and young women work informally, as almost everywoman in Liberia – just 2 percent of formal jobs belong to women in Liberia (UN, 2006). The Food Security Report identifies marketing and small-scale trade as the predominant economic activity for women in Greater Monrovia, and street-vending and casual labor as the most common activity among the younger generation of women, those up to 35 years old (CFSNS, 2007). Selling water, selling products in the market, or washing clothes, are examples of activities mentioned in the focus groups by girls and young women. 
Domestic work 

While no time use surveys exist to determine the exact involvement of girls and young women in domestic work, several indicators point to their prominent role taking care of their families.  41 percent of girls and young women (15 to 24), compared to 31 percent of adult women and just 11 percent of young males (15 to 24) report family responsibilities as a reason for inactivity in Liberia (ILO/CWIQ, 2007). Similarly, the fact that 23 percent of girls and young women 15 to 24 - compared to 11 percent of boys and young men are neither in school nor working is consistent with significant activity in the domestic sphere (ILO/CWIQ, 2007).  The Girls’ Vulnerability Survey shows that balancing job and family responsibilities is the second most important reason why girls and young women would prefer self-employment  (with 23 percent of answers)
. Girls and young women do an average of 3.3 hours of domestic work per day. Girls’ and young women’s involvement in domestic work is probably explained by gender roles, large numbers of dependents, and aggravated by deficient infrastructure. Housing conditions are extremely poor in Liberia (PRSP, 2008) with limited access to water and sanitation - just over half of the population in Greater Monrovia has access to improved water sources (CWIQ, 2007). 
Risky behaviours 

Early sexual initiation and risky sexual behavior. There are no data about age of sexual initiation in Liberia but the high fertility rates among adolescents point to an early start of adolescent sexual life - 101 births per 1000 women for 15 to 19 years old in Monrovia (DSH, 2007). According to Liberia’s Health and Demographic Survey, 59.2 of girls and young women 15 to 24 had higher risk sexual intercourse in the 12 months prior to the survey
; and only 14 percent used condom during such sexual intercourse (DHS, 2007). Overall, only 19 percent of people use contraceptives in Greater Monrovia (DHS, 2007). The Girls’ Vulnerability Survey revealed a higher use among the girls and young women interviewed (33 percent). The most commonly used methods according to the survey are condoms (30 percent) followed by abstinence (26 percent), pills (20 percent) and injections (15 percent). The Demographic and Health Survey identifies secondary school graduates as those with the highest use of contraceptives (21percent) (DHS, 2007).  
Transactional sex. A startling finding from focus groups discussions and interviews with government officials and youth service providers is the widespread practice of transactional sex in Liberia. The focus groups showed that engaging in money-for-sex seems to be a common strategy for a girl to obtain money in Monrovia. It can take the form of ‘going out for men’ looking for one night stands, or longer relationships with ‘boyfriends’ in exchange for material support. It seems to be culturally accepted – sometimes parents encourage their daughters to engage in sex/get a boyfriend to obtain money, food, or other type of material support. Exchanges with teachers or employers in return for grades or jobs are common practices, to a certain extent culturally condoned, or at least not overtly challenged. Other studies in Liberia arrive at similar conclusions (UNICEF, 2007). 
Alcohol and drug abuse. Other risky behaviours mentioned during the focus groups discussions included stealing, and alcohol and drug abuse. Desperation and emotional distress or negative influence from friends (in the case of drugs) or encouragement from parents (in the case of stealing or prostitution) were cited as factors contributing to risky behaviours during the focus groups. Overall, the Girls’ Vulnerability Survey revealed that there are few incentives and opportunities to develop a healthy lifestyle for girls and young women in Monrovia (through personal development linked to sports, cultural activities, youth clubs, etc.). There seems to be few options for doing something other than working or going to school in Monrovia. When not in school, 40 percent of girls and young women study, 26 percent visit their friends, 17 percent work, 16 percent go to video-clubs, and only 6 percent play sports. About 9 percent of girls and young women belong to religious groups and another 6 percent to youth clubs. Overall, there are few activities to promote healthy youth development in Monrovia. 
Violence against girls and young women
Violence, in particular sexual violence, is a serious threat to girls and young women in Monrovia. Liberia’s Poverty Reduction Strategy recognises gender based violence as an important problem nationwide, especially for girls. While no statistics are available to measure its extent, several qualitative sources point to the seriousness of this issue.  “Absolute lack of ‘safe places’ for girls and young women”, from school to home or church, emerged as a critical problem in country wide consultations conducted for the preparation of the Poverty Reduction Strategy
. In 2006, the most recent year for which information is available, rape was the crime most reported in Liberia (PRSP, 2008). The following types of violence against girls and young women were mentioned in focus groups discussions: beating from boyfriends, rape, sexual abuse by family members, demands for transactional sex from teachers (repeatedly mentioned), and transactional sex and sexual abuse at work. About half of the girls and young women interviewed during the Girls’ Vulnerability Survey knew someone who had been physically abused and 30 percent knew someone who had been sexually abused. According to them, the most common places for physical abuse are the home, followed by bars and discos, and schools. For sexual abuse, the most common places are home (47 percent) and the street (22 percent). However, a significant 7 percent of sexual abuse occurs at school. Fear of violence would keep most girls and young women from walking in the evenings (57 percent), as well as taking taxis or buses (20 percent).
Social capital 

Social capital seems to be weak among youth in Liberia. A rapid social assessment conducted following the conflict has underscored the profound erosion of trust and social cohesion during the years of conflict in Liberia (Richards et al., 2005). In the particular case of youth, overall difficulties to work in teams and mistrust between group members has been reported by service providers in Monrovia as a recurrent problem when working with youth. Taking the number of organizations and associations as an indicator, social capital among the youth is also low. The Federation of Liberian Youth has only 98 member associations across the whole country. The Girls’ Vulnerability Survey shows that almost 70 percent of girls and young women did not belong to any formal or informal organization (from school committees to sports clubs). Girls’ and young women’s most common membership organization are susu clubs (a saving peer mechanism); and religious groups (with 9 percent of girls and young women in each), followed by youth clubs (6 percent of girls and young women). 
Gender discrimination 

Girls and young women do not feel particularly disadvantaged because of their gender. During the focus groups, girls and young women did not mention any gender-related restrictions regarding their mobility or choice of work. The majority of girls and young women interviewed for the survey (45.5 percent) believe that employers would rather hire a woman, 36.5 percent thought that employers would not have any preference, and only 18 percent thought that employers would prefer hiring men. During the focus groups, the overwhelming majority thought that employers would rather employ women. However, when asked why, they linked their answer to transactional sex between employers and female workers. Overall, focus groups participants thought that it was better to be a girl than a boy in Liberia. This is consistent with the results of a Participatory Poverty Assessment conducted for the preparation of the PRSP, which found that the majority of men and women consulted thought that it was easier to be a woman than a man in Liberia. When asked why, they referred to women’s ability to find ‘small small jobs’ to provide for the family, and men’s depression as a result of unemployment (UNFPA et al., 2008)
.  
	Table 3.1. Socio-demographic Profile of Girls and young women in Greater Monrovia

	
	Youth (15-24)
	Adults 
	Source 
	Year 

	
	Male
	Female
	Male 
	Female
	
	

	% of under 19 living with both parents 
	50
	
	
	CFSNS
	2007

	Household size 

Greater Monrovia
	5.9
	CFSNS
	2007

	Household headship 

Greater Monrovia 
	data gap
	data gap
	
	18
	CFSNS
	2007

	Fertility rates urban 

15-19

20-24

25-29
	
	101 per 1000

192 per 1000
	
	168 per 1000
	DHS
	2007

	Use of contraceptives 

Total 

Urban

Greater Monrovia
	data gap

data gap

data gap
	11

19

19
	DHS
	2007

	Risky sexual behaviour 

Risky sexual intercourse

Used condom during risky sexual intercourse 
	86.7

21.1
	59.2

14.1
	51.8

25.2
	33.2

13.9
	DHS
	2007

	Maternal mortality 
	994 deaths per 100,000 live births
	DHS
	2007

	HIV/Aids

15-19

20-24

15-49
	0.4

2


	1.2

0.7


	1.2
	1.8
	DHS
	2007

	Gross enrolment in secondary (12-17)

Total 

Greater Monrovia
	86.8

91.3
	63.7

66.7
	
	
	CWIQ
	2007

	Literacy 

Total 

Urban

Greater Monrovia
	81.2

90.8

93.2
	65.3

81.9

85.3
	68.6

84.4

88.2
	41

62.8

67.5
	CWIQ
	2007

	Poverty rate 

Total 

Urban 
	data gap

data gap
	data gap

data gap
	64.6

54.1
	61.6

57.2
	CWIQ
	2007

	Food insecurity 

Urban (% of household)
	data gap
	data gap
	16
	25
	CFSNS
	2007

	LFP

15-19

19-24

15 +
	53.2

66.1


	54

63


	76


	68.2


	CWIQ/ILO
	2007

	Family responsibilities as cause of inactivity
	11
	40.8
	12
	31
	CWIQ/ILO
	2007

	% of youth neither employed nor in school
	14
	23
	
	
	CWIQ/ILO
	2007

	Female share of formal jobs 
	
	data gap
	
	2
	UN
	2006


4. RISKS AFECTING GIRLS’ AND YOUNG WOMEN’S PARTICIPATION IN TRAINING AND THEIR TRANSITION FROM TRAINING TO WORK 

This section analyses the problems that girls and young women face in Greater Monrovia to participate and complete the training, and to find a job or start a business after the training. The section is based on discussions held during the focus groups with girls and young women  during which they were asked to identify and rank the factors influencing their participation in training and the transition from training towards starting a business or finding a job. This information is complemented with data from the Girls’ Vulnerability Survey, which included questions addressing the same issues. 
4.1. Factors influencing girls’ and young women’s participation and performance in training 

According to the results of focus groups discussions, the single most important issue mentioned as a factor threatening girls’ ability to participate and perform in training was the conflict between spending time in training and spending time earning to support themselves and their families. This was especially important among the older girls (out-of-schools and Accelerated Learning Program students), but came up first in the ranking of the younger girls as well. This was closely followed by the issue of pregnancy, although it was considered more a reason for drop out than for not attending the training in the first place. Surprisingly, the need to take care of their own children did not come as an impediment to participate in training, the girls claiming that they could always find someone with whom to leave their children. Sexual harassment from teachers was also mentioned in all the discussions as an important problem. All groups mentioned that it is common for teachers to request sex for grades, and to sexually abuse girls. In addition, other important factors mentioned were parent’s restriction and training difficulty. 

Other factors mentioned during the focus groups discussions, but not ranked among the most important, are: 
· Low quality of some training programs, which were perceived of little use to find a job in the future.

· Lack of contacts - This was a factor affecting girls’ and young women’s ability to get into the training, suggesting that placements in training programs are not allocated in a transparent way, but rather depending on who you know.

· Lack of money to pay for training fees, transportation, and materials.

· Lack of time due to school and work. 

· Safety – girls and young women declared that rape was a problem and that training in the evening was particularly risky.

· ‘Training field is not good for girls’ (male-dominated trades). This was mentioned as a potential problem among the younger girls but not among the older ones. In fact, the older ones, particularly those who were not in school, mentioned that they would like to be trained in auto-repairs, plumbing, etc.

· Lack of encouragement from others - Lack of support from the family and community for girls and young women to join and stay in the training as a way of improving their future. 

· Training period is too long – This was as problem because of girls’ and young women’s need to earn money to support themselves and their families and the fact that time spent in training was time not spent working. 

· Bad behavior of the trainees during training, in the form of fights, rough talk, and stealing of training materials.

· Violence against girls and young women – physical violence from boyfriends who opposed girls’ and young women’s participation in the training under the pretext that ‘they would find other boyfriends’, or that they would say that they go to the training and then go somewhere else.

According to the Girls Vulnerability Survey, lack of material support (from others) and the need to work to support their families are the main reasons not to attend/complete training (with 72 percent and 34 percent of answers, respectively). This was followed by parent’s restriction (31 percent) and pregnancy (29 percent). Lack of motivation, lack of seriousness, or laziness was another important reason for 25 percent of the girls and young women in the survey. About 20 percent of survey respondents identified training difficulty as an impediment to complete the training. Approximately 10 percent of respondents thought that the need to take care of their children was an important barrier for girls to attend and/or complete the training. Finally, sexual harassment from teachers came last in the survey with only 6 percent of answers
. However, when asked about important attributes of training programs, ‘a good mannered instructor’ and ‘a safe environment’ came second and third with 77 percent and 74 percent of girls and young women considering them very important
.
The results of the focus groups and the Girls’ Vulnerability Survey show that the most important threat to girls’ and young women’s ability to participate and perform in training is the conflict between spending time in training and spending time earning to support themselves and their families. Pregnancy is the second most important factor limiting girls’ ability to complete the training. Parent’s restrictions and the difficulty of the training seem to also play important roles in girls’ and young women’s view.  With regard to sexual harassment from teachers, the results are not conclusive however. While very important for focus groups discussants, this factor has low weight among survey respondents. However, this may obey to the sensitivity of the question, and the fact that in a short survey such as this, enumerators do not have enough time to build a rapport which allows girls’ to express themselves freely about this type of issue. Information from questions not directly asking about sexual harassment points however to the importance of ‘a safe environment’ and of a ‘good mannered instructor’, indicating perhaps a higher importance of sexual harassment problems than openly declared by survey respondents. Similarly, lack of motivation, laziness and lack of seriousness was mentioned in the survey but not in focus groups discussions.  
	Table 4.1 Factors affecting girls’ and young women’s participation and performance in training according to focus groups and survey results

	Risk
	Survey
	Focus Groups

	Lack of material support 
	Mentioned (72%)
	Ranked high as factors affecting girls’ and young women’s participation and performance in training
 

	Need to earn a living/ contribute to family subsistence 
	Mentioned (34%)
	

	Pregnancy
	Mentioned (29%)
	

	Parents’ restriction/opposition
	Mentioned (31%)
	

	Sexual harassment from teachers
	Mentioned Inconclusive 
	

	Training is too difficult 
	Mentioned (20%)
	

	Lack of interest and motivation 
	Mentioned (25%)
	Mentioned as  a factor affecting girls’ and young women’s participation and performance in training

 

	Need to take care of children
	Mentioned (10%) 
	

	Boyfriends’ criticism
	Not mentioned
	

	Low quality of the training 
	Not mentioned
	

	Lack of contacts
	Not mentioned
	

	Lack of money to pay for fee, transportation, and materials
	Not mentioned
	

	Teachers bribes (to provide money or sex for grades)
	Not mentioned
	

	Lack of time due to school and work 
	Not mentioned
	

	Safety (training is risky at night due to rape)
	Not mentioned
	

	Training field is not good for girls 
	Not mentioned
	

	Lack of encouragement from others 
	Not mentioned
	

	Training period is too long 
	Not mentioned
	

	Bad behavior of trainees during training (violence, stealing, etc.)
	Not mentioned
	

	Violence against girls (from boyfriends)
	Not mentioned
	


4.2   Factors influencing girls’ and young women’s transition from training to work

Barriers to obtaining a job 

Lack of skills was the main reason that survey respondents (71 percent of answers), and focus groups participants identified for not getting a job. Lack of contacts figured prominently in the discussion of problems for girls and young women to get a job during focus groups, and was also the second most important factor mentioned in the survey (10 percent). When asked about barriers to keeping their jobs, girls and young women mentioned bad character of potential employees (stealing, rough talk, and lack of punctuality), low wages, and sexual harassment from bosses as the most important ones. In addition, they pointed to lack of communications skills, boyfriends’ opposition (out of jealousy), and girls’ and young women’s worries about children as other problems coming in the way of finding and keeping a job. 

Barriers to starting a business 

The main reason for not being able to start a business is the lack of starting capital (money or materials) according to focus groups participants. As with barriers to obtaining a job, lack of contacts figured prominently in the discussion on starting a business too. Lack of business skills was mentioned as the most important impediment to staying in business, with girls and young women giving examples of “people who made little profit and used the business money to pay for food instead of reinvesting in the business”. In addition, the following factors were mentioned in focus groups as problems to start and stay in business, but not ranked among the most important: (i) regulations, referring to the fact that 16 years olds cannot sell legally in the street; (ii) lack of market information, referring to problems of knowing market prices and the fact that girls and young women felt that sometimes people took advantage of them because of asymmetries of information; (iii) lack of customers given that there was high competition among businesses; (iv) boyfriends’ opposition (out of jealousy); and (v) girls’ and young women’s worries about their children.

	Table 4.2 Factors influencing girls’ and young women’s transition from training to work according to Survey and Focus Groups results 

	Risk 
	Survey
	Focus Group

	Start and stay in business
	
	Ranked high as factors affecting girls’ and young women’s ability to find and keep a job/ start and stay in business
 

	Lack of money/materials to start 
	Not mentioned
	

	Lack of contacts
	Mentioned (10%)
	

	Lack of good skills because of poor training /low qualification
	Mentioned (71%)
	

	Get and keep a job
	
	

	Lack of contacts
	Mentioned (10%)
	

	Bad character/Lack of competence to keep a job
	Mentioned (0.6%)
	

	Low wages
	Mentioned (2.3%)
	

	Sexual harassment 
	Mentioned (1.1%​)
	

	Start and stay in business
	
	Mentioned as a factor affecting girls’ and young women’s ability to find and keep a job/ start and stay in business
 

	Lack of market information 
	Not mentioned
	

	Lack of customers (training in the wrong areas)
	Not mentioned
	

	Lack of business skills 
	Not mentioned
	

	Regulations ’16 years old cannot sell in the street’
	Not mentioned
	

	Get and keep a job
	
	

	Poor communications skills
	Not mentioned
	

	Corruption – need to pay/have sex to have a job 
	Not mentioned
	

	Both, start and stay in business, get and keep a job
	
	

	Boyfriends opposition (out of jealousy) 
	Not mentioned
	

	Girls’ and young women’s worries about children
	Not mentioned
	


5. CONCLUSIONS 
Girls Vulnerability in Liberia

The conclusion that emerges from the evidence presented in this report is that girls and young women in Greater Monrovia and peri-urban areas of the capital live in a very fragile environment fraught with risks and problems which make them extremely vulnerable. The combination of an unstable family environment, poverty, a high level of physical and sexual violence, cultural acceptance of abusive practices like transactional sex, and the fact that many girls and young women are mothers themselves is an extremely dangerous cocktail which puts girls and young women in a very vulnerable position. This will affect girls’ and young women’s ability to participate in training, and to focus on it and to be able to learn. This will also impact a successful transition from training to work and girls’ and young women’s ability to find and keep jobs.

The main risks and factors contributing to girls’ and young women’s vulnerability identified by the report include:  

· Adolescent pregnancy; 
· Early sexual initiation, risky sexual behaviour, and transactional sex; 

· Alcohol and substance abuse; 

· Physical violence – from boyfriends, at home, bars and discos and at school;
· Sexual violence – from family members, teachers, employers and others, at home, in the street and at school;
· Isolation as a result of family breakdown and weak social capital; 

· Emotional distress and poor psychological wellbeing; 

· Low access to education;  

· Work and income generation activities to provide for their families; 

· Domestic work and family responsibilities;

Most of the items in the list contribute to girls’ and young women’s vulnerability and threaten girls’ and young women’s development by: (i) jeopardizing their accumulation of human capital (either education or health - including psychological wellbeing and physical safety); and (ii) curtailing girls’ and young women’s opportunities for economic empowerment (by limiting their participation in training activities provided by this and similar projects).

The risks that girls and young women experience are partly caused, and their consequences aggravated, by the absence of traditionally protective structures and contributing factors for healthy youth development, usually available in society, but lacking in Liberia’s post-conflict context. Family, social networks, community social infrastructure, and services for youth are some of them. 

· Family An adequate family environment is singled out by many studies as an important source of support and protective factor for youth development (World Bank, 2003). In Liberia, however, unconventional living arrangements coupled with a difficult economic situation contribute to a stressful and unsafe family environment for many girls and young women. The type of family environment described in this report has implications for girls and young women in terms of their potential exposure to sexual abuse (due to absence of  biological parents and overcrowded housing conditions), the amount of time that girls and young women have to spend doing domestic and productive work to support their families (due to large numbers of direct and indirect dependents and poor housing conditions), the type of strategies they use to generate income (due to families’ encouragement of risky behaviours as a source of livelihood) as well as emotional distress and isolation, especially for those who lost relatives during the conflict. Under such circumstances, families are currently more a source of risk than a source of protection for girls and young women in Greater Monrovia. 
· Social networks, community social infrastructure, and youth services. In the absence of a supportive family environment, peers, and social networks can become a crucial fall-back resource and support mechanism for girls and young women. Currently in Liberia, the overall lack of social cohesion at the community level - a result of the civil conflict- only aggravates girls’ and young women’s isolation as a result of family disruption. Similarly, the fact that girls and young women are not members of associations (such as girls’ clubs) is also worrying. The only providers of youth services - from counselling to leisure activities to life skills-, are a few local and international NGOs. All in all, an extended social network to which girls and young women can resort in case of need does not seem to be available in Monrovia. 
In spite of the numerous challenges, girls and young women perceive themselves as agents of change rather than victims. Interestingly - and despite all the challenges that they face - when asked about whether is good or bad to be young in Liberia, the unanimous response from focus groups participants was that it is good to be young. However, this may express the perception of girls and young women in relation to ‘how bad’ it is to be an adult in Liberia today. However, from the point of view of the EPAG project, one important conclusion is that youngsters do not see themselves as victims but rather as agents of change ready to ‘help their families and their country’ as some of them put it. Most of the young people interviewed showed a lot of dynamism, combining school and work, or engaging full time in income generating activities. 

Implications for the Project 

One of the most important finding of the report is the critical dilemma that girls and young women will face between participating in project activities and earning money. This is one of the highest risks that the project faces from the demand side (participants behavior), as the need to earn (either to fully support or to contribute to support their families) seems to be such that girls and young women cannot afford not to work. During training, this may imply that girls and young women may need to choose between working and attending the training. In the transition from training to work, this may imply that girls and young women may need to focus on jobs rather than apprenticeships (especially if apprenticeships are long or unpaid), or, if faced with the choice, they will select economic activities which offer quick returns compared to others where the investment period is longer. The project needs to give serious consideration to this risk and design strategies to mitigate it. The next section on recommendations elaborates on some of the options. 

Motherhood, family responsibilities, and domestic work are key activities for girls and young women which may come in the way of training, finding jobs, and keeping certain types of jobs. Statistics point to a significant involvement of girls and young women in taking care of family members. This has direct implications for girls’ and young women’s participation in the labor market (41 percent of girls and young women cite this as a reason for their inactivity). Similarly, the overwhelming majority of girls and young women interviewed in the survey preferred self-employment to working for others, mainly because of lack of skills, but also because it allows them to balance work and family responsibilities. Family responsibilities will as well limit girls’ and young women’s ability to participate in training, and whether they are concentrated and adequately focused to learn.
Sexual abuse and harassment from training instructors, employers, and other actors involved in project implementation is an important threat to the project. While difficult to ascertain through hard data, qualitative information points to sexual abuse and harassment from teachers and training instructors as a well-established practice in training programs as well as in the school system in Monrovia and across Liberia. Focus group participants as well as government officials recognize the importance of the issue. Sexual harassment is an important threat to the project because of its deplorable consequences for girls’ and young women’s well-being and empowerment, because the perceived risk of sexual harassment lowers girls’ willingness to be trained, and because of its potential reputational risks for the World Bank and the Nike Foundation.  The project cannot claim to empower girls and young women if this type of practice occurs during training. Under such circumstances, the project needs to give due consideration to developing mechanisms to ensure that training is provided under safe conditions. The recommendations section of this report explores some of the options available to combat sexual abuse in the context of the project. 
The absence of protective factors for girls and young women healthy development implies that the project will need to invest in creating some of them. A strong soft services component to complement mainstream training and labor market activities will be key to the success of the project. The absence of a supportive environment and the lack of protective mechanisms (such as families, communities, social capital, or options for healthy life-style) imply that the project will need to invest in building some of these mechanisms. This will minimize threats to the project coming from girls’ and young women’s personal and socio-demographic background. Such mechanisms may range from psycho-social counselling to institutional strengthening of girls’ and young women’s groups, to recreation and healthy life-style related activities. A detailed description of potential activities for this component is presented in the next section.  

Finally, the project needs to seriously consider the role of service providers and the level of outsourcing, and identify incentives for providers to deliver ‘quality services’. Many of the risks identified in this report can be prevented, mitigated, or circumvented through appropriate project design. However, outsourcing services to external providers has important implications for the ability of the project to control these risks. The trade-off between efficiency (through outsourcing) and quality (through own implementation) must be taken into account when defining the level of involvement of external service providers. If full outsourcing is considered, the project needs to identify the right incentives, and implement adequate monitoring mechanisms to ensure that providers deliver ‘quality services’. Quality services are understood as, among other things, those whose design and delivery include strategies to mitigate the key risks identified by this report. 

6. RECOMMENDATIONS 
This section offers the main recommendations for project design. Table 6.1 presents mitigation strategies associated with the different risks identified in this report and classifies the strategies according to their impact (in reducing key risks) and their cost or operational complexity.  This section puts together different strategies in order to create key features of project design. It also presents key partnerships for the project to consider, and overall recommendations on how to use the findings of this assessment during project design and implementation. 
6.1 Key features of project design 
Options to offset the trade- off between earning and participating in project’s activities  

First, according to the survey and focus groups findings, the training should be free of charge. This should include training materials (if any) and probably transport. Secondly, the project needs to consider one of the following: (i) providing a stipend conditioned on participation in training; (ii) providing a targeted grant to the most needy participants; and/or (iii) providing food for training (in the form or one or two meals) to training participants. 
Different options have different advantages and disadvantages as well as different costs. While food for training may not convey the image of the training model that the project wants to promote, it may tackle another immediate problem which is girls’ and young women’s lack of focus and inability to learn if they are hungry. This option may need to extend the provision of food to the children of girls and young women participating in the program. This may still be a partial solution however, if girls and young women are in need of money to cover other basic needs like rent. However, by alleviating the immediate need of providing for themselves and for their direct dependents, the food-for-work option may be a good solution for many girls and young women.  The stipend and the targeted grant may end up being the same if most of the girls and young women targeted are really disadvantaged. It is the best solution to the problem, but it has a high cost for the project and may send the wrong signal for trainees. Regardless of the decision about the appropriate mechanism during the training program, it is recommended that there be a stipend/wage during the apprenticeship period. 

Childcare services
Given girls’ and young women’s family responsibilities and high rates of adolescent motherhood, the project should provide some sort of formal or informal childcare arrangement. There are several options for the provision of childcare services including: direct delivery of the childcare services by training service providers, community-based informal childcare arrangements, vouchers/payments for private service providers, or childcare facilities in markets if training is provided in marketplaces. The final choice will largely depend on the location of the project and the particular options available in the area. However, regardless of the area, if vouchers/payments for private service providers is selected, the project should consider closely monitoring service providers to avoid a misuse of the cash/vouchers. Given girls’ and young women’s acute need for cash in Monrovia, the risk exists that participants will use the payments or even the vouchers (through collusion with childcare service providers) for things other than childcare services.  
Project outreach strategy and campaign 
The project could use its outreach strategy to address some of the risks that girls and young women face. The strategy should target communities. Different aspects of the strategy should be used at different stages of project implementation. At the beginning of the project, community meetings should be used to inform community members of the objectives and activities of the project, and get their buy-in so as to avoid suspicions and potential community backlash. Special emphasis should be made to ensure the participation of the guardians (and/or boyfriends) of the girls and young women, along with the girls and young women themselves. Throughout the life of the project, continuous involvement with the communities, in the form of investment in soft infrastructure for the youth in general (not only girls and young women) like tournaments, funding of sports materials, etc. could be done, if problems of community backlash arose. 
General recommendations about training 

· Skills training. The training should be as short as possible - 9 months is the standard period for skills training in Liberia, but a shorter period of 6 months should be considered if this does not jeopardize the quality of the training. Teaching methods should be interactive and adapted to girls’ and young women’s interests and learning needs. A baseline learning assessment is recommended at the beginning of the course. There should be an ongoing evaluation of the quality of the training, which includes girls’ and young women’s feedback. Selection criteria for the training should be transparent. While involving the community in the selection of the participants may have its advantages (getting buy-in, and tapping on their knowledge of the participants), care needs to be taken to ensure transparency. Creating a committee with several key community members as well as project representatives could be a way of avoiding co-option. Also, care needs to be taken to ensure that the time of the training does not conflict with school schedule, which depends on the community and target group. As mentioned before, when possible, skills training should be provided in areas with quick economic returns.

· Entrepreneurship and business training. Business training should be followed by business support and technical assistance after the skills training has been completed. Other projects in Liberia consider 6 months of technical assistance a reasonable period. One of the lessons of the DDR program was its failure due to lack of adequate follow up of participants after the training. Contracts with training services providers should include not only the training, but also the technical assistance and follow up in the period immediately after the training (overlapping with the apprenticeship/start up of the new business). Business training should promote the participation of leading/key business figures, in targeted sessions. The Liberia Women’s Business Association could be a source of support, advice, and their involvement as training providers in the project should be explored. Equally important, facilitating the exchange of experiences with other young female and male entrepreneurs in Monrovia is recommended. This can at the same time create role models as well as networks of contacts in the business world for trainees. Finally, the project could invest in the creation of girls/young women’s groups in the entrepreneurship component so that later they can start a group business. 
· Life skills and functional literacy training. Life skills training should be provided as a complement to skills training. Youth service providers in Monrovia typically provide training in the following life skills: gender relations, citizenship, conflict resolution skills, sexual and reproductive education, and parenting education. At the end of the training cycle, training could be provided on job competencies, as well as job searching techniques. Life skills training should use interactive learning methods and should be provided in the girls’ clubs promoted by the project (see below). In addition to productive skills and life skills, functional literacy training should be small part of the curriculum if the training targets the most disadvantaged girls and young women. 
Options to combat sexual abuse 
The use of female instructors as trainers would mitigate the problem of sexual harassment. However, it is difficult to find female instructors, especially for non-traditional female types of skills. If the type of training allows it (because it is not too complex), the project could consider investing in creating a pool of female trainers using intensive Training of Trainers with young college graduates. This may be costly and difficult to implement. However, since sexual abuse is an important risk for girls and young women, as well as reputational risk for the project, the project needs to give due consideration to searching mechanisms to make sure training is provided under safe conditions. Alternatively, or in combination with female teachers, male instructors (and employers participating in the apprenticeship program) should be trained on ethics and gender. They should commit to the project’s ‘code of conduct’ which will include among other things a zero tolerance policy for sexual abuse, transactional sex, or bribery. Additionally, the project needs to put in place accessible reporting mechanisms for girls and young women to inform of any misbehavior/complain regarding trainers.  

Social empowerment services for girls and young women 
The project should provide support services to strengthen and complement girls’ and young women’s economic empowerment. The objective of such services is to socially empower girls and young women, to improve their ability to function in society at all levels while and after they have acquired their marketable skills. The activities under this component would help increase girls’ and young women’s self-esteem, as well as to promote informal support structures for girls and young women to fall back on, breaking the vicious circle caused by poverty, isolation, and weak social capital. The creation of girls’ clubs is a fundamental part of this component, and considerable effort should be put into the formation and institutional strengthening of the club to make it cohesive and functional. The club could then become the hub for the delivery of the rest of services (psychosocial counselling, family planning, parenting skills training, leadership training, conflict resolution skills training, life skills related activities, gender awareness (including about the issue of transactional sex in Liberia), sports and other recreation activities. Additionally, early on in the project, the girls’ clubs should carry out a map of support services available to girls and young women in the community (churches, women’s groups, health clubs, children welfare committees, other types of institutions) and links should be promoted between the girls’ club and these institutions with a view to extend the social support network. Finally, peer support mechanisms could be promoted so that girls and young women can check on each other and follow up and report to the project critical problems affecting some of the members – which may lead to drop out. 

6.2 Key partnerships to enhance girls’ and young women’s economic empowerment. 
The following partnerships and agreements are recommended for different purposes. 
· Communities. A critical partnership must be established with communities where the project takes place. The project should create a formal structure for community leaders (including youth and women representatives) to participate in the project through a community advisory committee. 
· The Liberia Business Women’s Association.  A partnership with the Liberia Business Women’s Association to provide business advice, technical assistance, mentoring, apprenticeships, and eventually business training services could be established. The project can include them in the form of ‘informal advisor’ or friends of the project. 
· NGOs and service providers. Since the project plans to outsource some of its services to external providers, the selection of the appropriate provider is critical to address some of the risks identified in this assessment and implement the right mitigation strategy. The institutional assessment of the project should do a rapid review of key youth service providers’ strengths and weaknesses. 

6.3 How to use the findings of the Vulnerabilities Assessment

In addition to inform the general lines of project design, and help shape the main features of the project, the project team could use the findings and detailed recommendations of this assessment to guide the selection process of the external service providers. The project implementation team could build a matrix with the key risks identified by the assessment and evaluate potential service providers on the basis of their proposals to address these risks. The recommendation section, and table 6.1, offer some guidance on how to address the risks identified, but service providers may come up with equally valid alternatives to mitigate them. 

	Table 6.1 Risk & Mitigation strategies

	Risk 
	Associated prevention/mitigation strategy 
	Impact of addressing the risk
	Cost/ Operational complexity of implementing strategy 

	Training Participation and successful performance 

	Lack of time because of need to earn to provide for their families 
	· Free training 

· Stipend, targeted grant to those who need it most, food for training.
	High

High  
	Medium

Medium to High

	Pregnancy


	· Make clear in program promotion/outreach strategy that training welcomes pregnant girls  

· Family planning education as part of life skills training, including free provision of contraceptives.
	High

High 
	Low 

Low 

	Sexual harassment from teachers including teachers asking for bribes 
	· Female instructors
· Training to teachers and to service providers to include ethics, working with youth, gender issues
· Code of conduct   
	High


	High 

Medium 

Low 

	Parents/boyfriends opposition (and potential community backlash)
	· Ongoing involvement of parents (or guardians) in the project through a project committee, and/or workshops, and/or information sessions 

· Social marketing in communities about the benefits of the project for the girls and young women and the communities

· Invest small % of project budget in communities (e.g. soft infrastructure) 
	High 

 
	Medium 

Low 

High 

	Training is too difficult 
	· Ongoing evaluation and adjustment of training methods and contents through interactive mechanisms involving girls and young women
· Pre-select girls and young women with minimum literacy requirements  
	High
	Low

Low 

	Quality of the training is low
	· Ongoing evaluation and adjustment of training methods, contents, and quality through interactive mechanisms involving girls and young women 
	High
	Low 

	Lack of income to pay entry fee, transport, training materials
	· Free training, including materials and transport/transport allowance
	High
	Medium to High

	Safety problems  (due to sexual violence in the evenings)
	· Provide transportation to and from training if it is in the evening 

· Set up training location in a safe place 

	High 


	High 

High 

	Table 6.1 Risk & Mitigation strategies

	Risk 
	Associated prevention/mitigation strategy 
	Impact of addressing the risk
	Cost/ Operational complexity of implementing strategy 

	Training period is too long 
	· Shorten training period to the maximum 
	High 
	Medium 

	Violence against girls (from boyfriends)
	· Include boyfriends in informative sessions about the project as part of the project outreach strategy in the communities
	High  
	Low

	Low self-esteem/poor psychological wellbeing/emotional distress/ lack of motivation 
	· Counselling, including psychological counselling and services specialized on girls’ and young women’s problems as part of the project
· Create a girls’ club with project participants in parallel to the project to provide support and leisure options
	High 
	Medium 
Medium

	Drugs, drinking, prostitution 
	· Counselling, including gender awareness specially around the issue of transactional sex

· Life skills 

· Create a girls’ club with project participants in parallel to the project to provide support and leisure options 
	High 


	Medium 

Medium 

Medium


	Need to take care of the children 
	· Childcare services provided
	High  
	Medium 

	Lack of time due to school 
	· Analyze target group use of time and find the best moment for the training taking into account their school and working arrangements 

· Emphasize the need to continue formal education during counselling sessions 
	Medium 
	Low 

Low

	Lack of contacts – who know you factor 
	· Define transparent recruitment method for selection of participants 
	Medium 
	Low 

	Low education/ illiteracy 
	· Conduct baseline learning assessment and adapt teaching methods to students level accordingly (e.g. use practical, interactive methodologies with non literate students)

· Pre-select girls and young women with minimum literacy level 
	Medium  
	Low 

Low 

	Lack of interest and motivation 
	· Use interactive training methods 
	Medium 
	Low 

	Lack of encouragement from others 
	· Psychological counselling specialized in girls’ and young women’s problems 

· Create girls’ clubs to act as peer support mechanisms 
	Medium 
	Medium

Medium 

	Bad behavior of trainees during training (violence, stealing, etc.)
	· Life skills to be included in training, including conflict resolution skills 
	Medium
	Medium

	Negative peer pressure
	· Counselling and life skills 

	Medium
	Medium

	Table 6.1 Risk & Mitigation strategies

	Risk 
	Associated prevention/mitigation strategy 
	Impact of addressing the risk
	Cost/ Operational complexity of implementing strategy 

	Safe transition from training to work

	No money/materials to start 
	· Establish agreements for preferential credit conditions to participants with ECOBANK, LBDI Bank, etc. with project putting down guaranteed fund to secure repayment

· Establish partnership with micro-credit institutions  

· Paid apprenticeships 
	High

 
	Medium  

Low 

Medium

	No contacts – ‘who know you’ factor
	· Include the Liberian Business Women’s Association as an ‘informal advisor’ of the project, and use them for mentoring schemes; business advice and technical assistance 

· Promote the creation of girls/women’s groups in the entrepreneurship component so that late can start a group business 
	High 


	Low 

Medium 

	No good skills because of poor training /low qualification
	· Labor market assessment to inform project design and ongoing quality control of training 
	High 
	Low 

	Bad character/Lack of competence to keep a job
	· Life skills, counselling, girls’ club 
	High 
	Medium

	Wage is too low 
	· Focus on training for jobs with quick returns identified in the labor market assessment 
	High 
	Low

	Sexual harassment in working environment
	· Gender and ethics training/information sessions among employers participating in apprenticeships 

· Female employers for apprenticeships 

· Code of conduct for employers 
	High


	High 
Low 

Low 

	No business skills – use of business money for basic needs, profit is too small
	· Business training and ongoing technical assistance after training has finished

· Mentoring by the Liberia Business Women’s Association 

· Peer education from other young entrepreneurs 
	High 

 
	Medium

Low 

Low 

	No communications skills
	· Life skills/job competence as part of training 
	Medium 
	Low 

	Boyfriends opposition (out of jealousy) 
	· Involve them in information sessions about the project 
	Medium 
	Low

	Lack of market information 
	· Business training and ongoing business technical assistance after training has finished 
	Medium
	Medium

	Corruption – need to pay/have sex to have a job 
	· Gender and ethics training/information sessions among employers participating in apprenticeships 

· Code of conduct for employers
	Medium 
	Medium

Low 

	Violence against girls 
	· Involve boyfriends in information sessions about the project 
	Medium  
	Low
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ANNEX I. FOCUS GROUP DISCUSSION GUIDE
Participants’ characteristics 

· Name, age, education level, civil status, number of children, living arrangements.

General Issues about youth in Liberia  

· Is it good to be young? Why? 

· What do young people do in Liberia with their time? 

· What do young people do in Liberia in their free time? 

· How do boys and girls use their time differently?

· What are the problems of being a young person in Liberia? And the good things? 

· What about girls? What are the problems of being a girl (compared to being a boy)? What are the good things?

· Where do young people get money? 

· How do they spend it? 

· Are the sources of money/way of spending it different for boys and girls? How?

· What are some of the bad habits that young people have? Why do you think young people engage in such habits?

· How are these bad habits different for boys and for girls?  

· Is it true that there are a lot of girls who look for men on the street? Why do you think they do it? 

Girls’ problems to participate and stay in training
· Since the war ended, there have been many training programs in Liberia for young people. But when you look at them, the majority of people in the programs are boys. Another problem that we’ve seen happen is that girls sometime start the training but then they drop out in the middle of it. Why do you think this is so? 

Training Design 
· What can we do to avoid some of the problems that you’ve mentioned before and to make sure that the girls come, stay in the training, and learn? 

· Do you think it would help if the instructor was a woman? 

Girls’ problems in the transition from training to work 
· Also, another problem that we’ve seen happen, is that some girls finish the training, but then, they don’t find a job or they find a job but then, they lose it. Why do you think this is so? 

Project design 

· Is there something in your opinion that we can do to help girls find a job after training?

ANNEX II. GIRLS’ VULNERABILITY SURVEY QUESTIONNAIRE  

	Section 1 – Socio-Demographic Status

	1.
	 Respondent  age (Enter two digit )
	

	2.
	How long have you lived in this community?(Enter two digit ) 



	

	3
	Marital status:

1.  Single                       3.   Divorced                     5.  Widow        
2.  Married                   4.  Separated                    6. Lliving with  boyfriend
	

	4.
	Number of children ever had? Enter two digit  
If no child, skip to 6
	

	5.
	How many under 6 years do you have?  Enter two digit
	

	6.
	What was your age when you had your first pregnancy? Enter two digit
	

	7.
	Do you use birth control methods?      1.  Yes         2. No
If no, skip to 9
	

	8.
	If yes, which method are you using? (multiple response)
1.  Female sterilization                              6.  Diaphram                               

2.  Pill                                                           7.  Foam/jelly

3.  IUD                                                         8.  Lactational amenorrhoea method (LAM)

4.  Injection                                                9.  Periodic abstinence

5.  Condom                                               10.  Withdrawal                           

                                                                    11. Other (specify)__________________
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	9.
	How many people (>15) are in your household? Enter two digit

	

	10.
	How many children (<15) are in your household? Enter two digit
	

	11.
	Who is the main provider of the household ?   

1.  Myself        3.  Father
             5.  Boyfriend             7.Other friend

2.  Mother      4.  Husband     
6 Other relative         8.  Other specify______________
	

	12.
	Whom do you live with? (Multiple response)
1.  Both parents           3.  Mother       5.    Boyfriend                  7.   Non relatives           
2.  Father                      4. Husband      6.    Other relatives        8.   By myself     
  
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	13.
	Have your family ever gone without food for a whole day?        1.  Yes     2.   No
If no, skip to 15  

	

	14.
	How many days in the last month have you gone without food? Enter two digit
	

	Section 2- Education & Social Capital

	15.
	Have you ever been to school?  1.   Yes   


2.   No  
If no, skip to 17
	

	16.
	If yes, what is the highest grade level you achieved? 

Grades 1 to 12 enter two digits;      Vocational Training = 13;        University = 14
	

	17.
	Do you read and write?    1.   Yes 
          2.   No
	

	18.
	If yes, which is your principal language for reading and writing?  

 1.   English                           2.   Arabic                    3.  Vernacular                 4. French
	

	19.
	Are you currently in school? If 1, 2, 3, skip to 21

1.   Yes, Adult education  
                                                       3.   Yes, Regular school    

2.   Yes, Accelerated Learning Program                                  4.    No
	

	20.
	If no, Why? (multiple response) 
1.  No money to pay fees                                            5.   Do not like school  
2.  Need to work to support my family   

     6.    Married                              

3.  No school facility                                          7.    Need time to take care of family  

4.  My parents stopped me from going to school     8.   I am too old for school

                                                                                          9. Other (specify)___________
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	21.
	What do you do when you are not in school? Multiple Response 

1.   Study at home or with friends           5.  Training Course          

2.   Video Club/Movies                              6.  Play sports       
3.   Work                                                       7.  Church

 4.  Visit my friends                                     8.  Other specify __________________
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	22.
	At present, are you a part of any organization? Multiple Response
1.  Susu-club 
                6.  Sport team                10. Other (specify) ____________
2.  Birthday club           7.  Religious group         11. I am not a part of anything 

3.  Women’s club        8.  School committee   
4.  Youth Club               9. Culture troupe         
5.  YWCA                       
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Section 3 – Employment

	23.
	What is your occupation? If 4,5 skip to 25

1. Self-employment                         3. Family business                               5. Student

2. Paid employment                       4. Unemployed       
	

	24.
	How many hours per day do you work? Enter two digit

	

	25.  
	If not employed, why?

1.    No skill 
                                    3.  No body knows me              5.  Low wage 

2.    Sexual harassment                    4.  Bad character
                  6.  Others (specify)
                                                                                                                    ________________  
	

	26.
	If you could choose, would you prefer to be paid employed or self-employed?

1.  Paid employed                    2.  Self-employed                                     if 1:  skip to 28
	

	27.
	If self employed, why? (multiple response)
1 = No skill for wage employment        3 = who know you business                            
2 = to avoid sexual harassment             4= Allows me to take care of my children   
                                                                   5= Other (specify) __________________                                                                                                    
	
	

	
	
	
	

	28.
	Do you do any other income generating activity to support your family?  Probe for small things like selling water in the market, etc.

1.  Yes    2.  No    If no, skip to 31
	

	29.
	If yes, how many hours a day do you spend doing it? Enter two digit     
	

	30. 
	How many days a week do you do it? Enter two digits 
	

	31.
	How many hours a day do you do house work? Enter two digit (probe for week day)
	

	32.
	Do you feel that most employers would rather hire a man or a woman?  

1. Man                                            2. Woman                                           3. No preference
	

	Section 4 – Training

	33.
	Would you be interested in training that would prepare you for a job?    
1.  Yes  
      2. No   if no, go to 41
	

	34.
	Would you prefer training that teaches you how to create your own business or training that prepares you to work for others? 

1.  My own business        2. Work for others 
	

	35.
	I am going to read you a series of characteristics of a training program.  Please tell which are very important to you, somewhat important, or not important at all. READ OUT ALL OPTIONS 1= very important  2= somewhat important  3= not important 
1. Free of charge_________________________________________________________________

2. Good mannered instructor _____________________________________________________

3. Transport provided ____________________________________________________________

4. Safe environment______________________________________________________________

5. Female instructor ______________________________________________________________

6. Childcare provided ___________________________________________________________

7. Other (specify) ___________
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	36.
	How much would you be willing to pay for a 6 month training course that lasts 4 hours a day, 5 days a week (in LD)? DO NOT READ OUT  THE OPTIONS (we’re looking for the total amount for the 6 months period)
1.  Nothing                                              4.   1201 – 2400 

2.  0 – 600 
                                         5.    2401 – 4800
3. 601 – 1200 
                                         6.   More than 4800  
	

	37.
	How many hours a day would you like to spend in training? Enter two digit
	

	38.
	How many days in the week would you like to go to training? Enter two digit
	

	39.
	At what time of the day would you like the training to take place?

1. In the morning                                   2.  In the afternoon                 3. in the evening  
	

	40.
	In your opinion, how many months should the training last? 

1.  Less than 1 month                                 3.   3 to 6 months         5.   More than 9 months  
2.  1 to 3 months                                         4.   6 to 9 months
	

	41. 
	Do you think the training program should provide you with? READ OUT ALL OPTIONS
1.  A free meal                                           2.  A seating fee
   3. Nothing 

If 1, 3 skip to 42                                
	

	42. 
	For a 4-hour training, how much would you expect to receive as a seating fee? 

DO NOT READ OUT THE OPTIONS (we’re looking for the amount that they would expect to receive each day)

1. 0 – 300            4. 901- 1200   

2. 301 – 600        5. More than 1200

3. 601- 900        
	

	43.
	Why do you think girls like you don’t go to training? (multiple response) 
1. No money to pay fees 
2. Need to work to support family                      5.  Training is too difficult
2.  Pregnancy                                 6.  No time because need to take care of children 

3.  Sexual harassment from teacher                  7.  No good training                          
4.  Parent/boyfriend opposition                         8.  Other (specify)_______________
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	44.
	In which of the following areas do you feel that training would be helpful? Please tell which area would be very useful, somewhat useful, or not useful at all. 1= very useful; 2= somewhat useful; 3= Not useful  READ OUT ALL OPTIONS 

1. Reading and writing ___________________________________________________________

2. Basic mathematics ____________________________________________________________

3. Vocational training in a trade (e.g., sewing, carpentry) __________________________

4. Agri-business (i.e., preparing/marketing agricultural products for consumers) _____

5. Business planning (e.g., budgeting, accounting, etc.) ___________________________

6. How to look for and interview for jobs ___________________________________________

7. Interpersonal skills (e.g., cooperation and working together) _____________________

8. Self-discipline and time management __________________________________________

9. Other (specify) ____________________

	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Section 5 – Gender Based Violence

	45.
	Do you know any girl who has been physically abused?(beating, punching) 

1.  Yes              2.  No                                                 If No: skip to 47
	

	46.
	 If yes, Where? (multiple response)
1.  At home, in the family                                         4. In the street                                         

2.  At a bar/disco                                                      5. At work

3.  At school                                                               6. Other (specify) _________________
	
	

	
	
	
	

	
	
	
	

	47.
	Do you know any girl who has been sexually abused?    
1.  Yes                      2.   No  If No: skip to 49
	

	48.
	If yes, where? (multiple response)
1. At home, in the family                                            4.  At a bar/disco

2. At school                                                                  5.  At work

3. In the street                                                             6. Other ​​​​​​​​​​​​__________________
	
	

	
	
	
	

	
	
	
	

	49. 
	Would fear of physical or sexual violence keep you from:   1. Yes      2.  No

READ OUT ALL OPTIONS  
1. Going to school ---------------------------------------------------------------------------------------------

2. Taking a taxi or bus -----------------------------------------------------------------------------------------

3. Walking in your neighborhood at night -------------------------------------------------------------

4. Walking in your neighborhood during the day ---------------------------------------------------

5.    Taking a training course ----------------------------------------------------------------------------------

	

	
	
	

	
	
	

	
	
	

	
	
	


Annex III. Girls’ Vulnerability Survey: Summary of Descriptive Statistics 
A. Single Frequencies 

	Q1. Age

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	15
	29
	14,5
	14,5
	14,5

	16
	22
	11,0
	11,0
	25,5

	17
	15
	7,5
	7,5
	33,0

	18
	34
	17,0
	17,0
	50,0

	19
	24
	12,0
	12,0
	62,0

	20
	18
	9,0
	9,0
	71,0

	21
	9
	4,5
	4,5
	75,5

	22
	12
	6,0
	6,0
	81,5

	23
	17
	8,5
	8,5
	90,0

	24
	20
	10,0
	10,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q2. Number of years lived in the community

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	16
	8,0
	8,0
	8,0

	1
	16
	8,0
	8,0
	16,0

	2
	25
	12,5
	12,5
	28,5

	3
	21
	10,5
	10,5
	39,0

	4
	9
	4,5
	4,5
	43,5

	5
	15
	7,5
	7,5
	51,0

	6
	9
	4,5
	4,5
	55,5

	7
	9
	4,5
	4,5
	60,0

	8
	14
	7,0
	7,0
	67,0

	9
	12
	6,0
	6,0
	73,0

	10
	12
	6,0
	6,0
	79,0

	11
	4
	2,0
	2,0
	81,0

	12
	2
	1,0
	1,0
	82,0

	13
	2
	1,0
	1,0
	83,0

	14
	3
	1,5
	1,5
	84,5

	15
	6
	3,0
	3,0
	87,5

	16
	3
	1,5
	1,5
	89,0

	17
	6
	3,0
	3,0
	92,0

	18
	7
	3,5
	3,5
	95,5

	19
	2
	1,0
	1,0
	96,5

	20
	3
	1,5
	1,5
	98,0

	22
	1
	0,5
	0,5
	98,5

	23
	2
	1,0
	1,0
	99,5

	24
	1
	0,5
	0,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q3. Marital Status

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Single
	144
	72,0
	72,0
	72,0

	Married
	10
	5,0
	5,0
	77,0

	Separated
	1
	0,5
	0,5
	77,5

	Living with boyfriend
	45
	22,5
	22,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q4. Number of children ever had

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	104
	52,0
	52,0
	52,0

	1
	72
	36,0
	36,0
	88,0

	2
	19
	9,5
	9,5
	97,5

	3
	3
	1,5
	1,5
	99,0

	4
	2
	1,0
	1,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q5. Current number of children under 6

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	12
	6,0
	12,5
	12,5

	1
	69
	34,5
	71,9
	84,4

	2
	14
	7,0
	14,6
	99,0

	3
	1
	0,5
	1,0
	100,0

	Missing
	104
	52,0
	 
	 

	Total
	200
	100,0
	 
	 


	Q6. Age at first pregnancy

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	95
	47,5
	47,5
	47,5

	13
	2
	1,0
	1,0
	48,5

	14
	6
	3,0
	3,0
	51,5

	15
	9
	4,5
	4,5
	56,0

	16
	14
	7,0
	7,0
	63,0

	17
	21
	10,5
	10,5
	73,5

	18
	18
	9,0
	9,0
	82,5

	19
	18
	9,0
	9,0
	91,5

	20
	6
	3,0
	3,0
	94,5

	21
	7
	3,5
	3,5
	98,0

	22
	3
	1,5
	1,5
	99,5

	23
	1
	0,5
	0,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q7. Use of birth control

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	66
	33,0
	33,0
	33,0

	No
	134
	67,0
	67,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q8. Type of birth control method by county

	 
	Frequency
	Percent 
	Cumulative percent

	Female  sterilization
	5
	4,31%
	4,31%

	Pills
	24
	20,69%
	25,00%

	IUD
	
	0,00%
	25,00%

	Injection
	17
	14,66%
	39,66%

	Condom
	35
	30,17%
	69,83%

	Lactational amenorrhoea method (LAM)
	
	0,00%
	69,83%

	Periodic abstinence
	31
	26,72%
	96,55%

	Withdrawal
	4
	3,45%
	100,00%

	Total 
	116
	100,00%
	 


	Q9. Number of persons > 15 in HH

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1
	25
	12,5
	12,5
	12,5

	2
	52
	26,0
	26,0
	38,5

	3
	41
	20,5
	20,5
	59,0

	4
	28
	14,0
	14,0
	73,0

	5
	14
	7,0
	7,0
	80,0

	6
	14
	7,0
	7,0
	87,0

	7
	11
	5,5
	5,5
	92,5

	8
	10
	5,0
	5,0
	97,5

	9
	1
	0,5
	0,5
	98,0

	12
	1
	0,5
	0,5
	98,5

	20
	3
	1,5
	1,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q10. Number of persons < 15 in HH

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1
	19
	9,5
	9,5
	9,5

	2
	48
	24,0
	24,0
	33,5

	3
	61
	30,5
	30,5
	64,0

	4
	7
	3,5
	3,5
	67,5

	5
	40
	20,0
	20,0
	87,5

	6
	16
	8,0
	8,0
	95,5

	7
	1
	0,5
	0,5
	96,0

	8
	8
	4,0
	4,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q11. Main provider in HH

	 
	Frequency
	Percent
	Cumulative percent 

	Myself
	19
	9,5
	9,5

	Mother
	48
	24,0
	33,5

	Father
	60
	30,0
	63,5

	Husband
	7
	3,5
	67,0

	Boyfriend
	40
	20,0
	87,0

	Other relative
	17
	8,5
	95,5

	Other friend
	1
	0,5
	96,0

	Other specify
	8
	4,0
	100,0

	Total
	200
	100,0
	 


	Q12. Living arrangements - with whom girls live

	 
	Frequency
	Percent
	Cumulative Percent

	Both parents
	45
	22,5
	22,5

	Father
	24
	12,0
	34,5

	Mother
	41
	20,5
	55,0

	Husband
	7
	3,5
	58,5

	Boyfriend
	43
	21,5
	80,0

	Other relative
	25
	12,5
	92,5

	Non  relative
	4
	2,0
	94,5

	By myself
	11
	5,5
	100,0

	Total
	200
	100,0
	 


	Q13. Whether the family has ever gone without food for a whole day

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	64
	32,0
	32,0
	32,0

	No
	136
	68,0
	68,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q14. Number of  days the family went without food in the last month

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	136
	68,0
	68,0
	68,0

	1
	10
	5,0
	5,0
	73,0

	2
	19
	9,5
	9,5
	82,5

	3
	19
	9,5
	9,5
	92,0

	4
	8
	4,0
	4,0
	96,0

	5
	5
	2,5
	2,5
	98,5

	6
	2
	1,0
	1,0
	99,5

	7
	1
	0,5
	0,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q15. Whether girls have ever been to school

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	183
	91,5
	91,5
	91,5

	No
	17
	8,5
	8,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q16. Highest grade level achieved

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	First Grade
	13
	6,5
	7,1
	7,1

	Second Grade
	10
	5,0
	5,5
	12,6

	Third Grade
	7
	3,5
	3,8
	16,4

	Fourth Grade
	13
	6,5
	7,1
	23,5

	Fifth Grade
	18
	9,0
	9,8
	33,3

	Sixth Grade
	32
	16,0
	17,5
	50,8

	Seventh Grade
	27
	13,5
	14,8
	65,6

	Eight Grade
	19
	9,5
	10,4
	76,0

	Ninth Grade
	21
	10,5
	11,5
	87,4

	Tenth Grade
	10
	5,0
	5,5
	92,9

	Eleventh Grade
	6
	3,0
	3,3
	96,2

	Twelfth Grade
	6
	3,0
	3,3
	99,5

	Vocational Training
	1
	0,5
	0,5
	100,0

	Missing
	17
	8,5
	 
	 

	Total
	200
	100,0
	 
	 


	Q17. Whether girls can read and write

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	168
	84,0
	84,0
	84,0

	No
	32
	16,0
	16,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q18. Principle language for reading and writing

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	English
	157
	78,5
	93,5
	93,5

	Arabic
	4
	2,0
	2,4
	95,8

	Vernacular
	4
	2,0
	2,4
	98,2

	French
	3
	1,5
	1,8
	100,0

	Missing
	32
	16,0
	 
	 

	Total
	200
	100,0
	 
	 


	Q19. Whether girls are currently in school

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes Adult Education
	14
	7,0
	7,0
	7,0

	Yes Regular School
	93
	46,5
	46,5
	53,5

	No
	93
	46,5
	46,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q20. Reasons for not being in school by county

	 
	Frequency
	Percent
	Cumulative Percent 

	No money to pay fees
	69
	50,36%
	50,36%

	Need to work to support my family
	13
	9,49%
	59,85%

	No school facility
	13
	9,49%
	69,34%

	My parents stopped me from going to school
	4
	2,92%
	72,26%

	Do not like school
	5
	3,65%
	75,91%

	Married
	2
	1,46%
	77,37%

	Need time to take care of family
	26
	18,98%
	96,35%

	I am too old for school
	5
	3,65%
	100,00%

	Total 
	137
	100,00%
	 


	Q21. Things done when not in school

	 
	Frequency
	Percent

	Study at home or with friends
	68
	33,83%

	Video Club/Movies
	27
	13,43%

	Work
	29
	14,43%

	Visit my friends
	44
	21,89%

	Training Course
	3
	1,49%

	Play sports
	11
	5,47%

	Church
	8
	3,98%

	domestic work
	9
	4,48%

	Other specify
	2
	1,00%

	Total
	201
	100,00%


	Q22. Membership of organization by county

	 
	Frequency
	Percent
	Cumulative Percent 

	Susu-club
	20
	9,76%
	9,76%

	Birthday club
	2
	0,98%
	10,73%

	Women's club
	0
	0,00%
	10,73%

	Youth Club
	12
	5,85%
	16,59%

	YWCA
	0
	0,00%
	16,59%

	Sport team
	7
	3,41%
	20,00%

	Religious group
	19
	9,27%
	29,27%

	School committee
	0
	0,00%
	29,27%

	Culture troupe
	0
	0,00%
	29,27%

	I am not a part of anything
	145
	70,73%
	100,00%

	Total 
	205
	100,00%
	 


	Q23. Occupation

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Self-employment
	15
	7,5
	7,5
	7,5

	Paid employment
	1
	0,5
	0,5
	8,0

	Family business
	7
	3,5
	3,5
	11,5

	Unemployed
	73
	36,5
	36,5
	48,0

	Student
	104
	52,0
	52,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q24. No of hours per day that girls work

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	173
	86,5
	86,5
	86,5

	1
	3
	1,5
	1,5
	88,0

	2
	3
	1,5
	1,5
	89,5

	3
	2
	1,0
	1,0
	90,5

	4
	6
	3,0
	3,0
	93,5

	5
	1
	0,5
	0,5
	94,0

	6
	5
	2,5
	2,5
	96,5

	8
	4
	2,0
	2,0
	98,5

	12
	3
	1,5
	1,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q25. Reasons for not being employed

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	No skill
	124
	62,00%
	70,86%
	70,86%

	Sexual harassment
	2
	1,00%
	1,14%
	72,00%

	No body knows me
	17
	8,50%
	9,71%
	81,71%

	Bad character
	1
	0,50%
	0,57%
	82,29%

	Low wage
	4
	2,00%
	2,29%
	84,57%

	Others (specify)
	27
	13,50%
	15,43%
	100,00%

	Missing
	25
	12,50%
	
	 

	Total
	200
	100,00%
	 
	 


	Q25a.  Other reasons for not being employed

	 
	Frequency
	Percent
	Cumulative percent 

	Baby mother
	1
	3,7
	3,7

	In school
	14
	51,9
	55,6

	Need to take care of farm
	1
	3,7
	59,3

	No job
	4
	14,8
	74,1

	No time
	2
	7,4
	81,5

	Not opportune
	1
	3,7
	85,2

	No response
	4
	14,8
	100,0

	Total
	27
	100,0
	 


	Q26. Preferred type of employment

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Paid employed
	60
	30,0
	30,0
	30,0

	Self-employed
	140
	70,0
	70,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q27. Reasons to prefer self employment 

	 
	Frequency
	Percent
	Cumulative percent 

	No skill for wage employment
	43
	23,50%
	23,50%

	To avoid sexual harassment
	38
	20,77%
	44,26%

	Who know you business
	30
	16,39%
	60,66%

	Allows me to take care of my children
	41
	22,40%
	83,06%

	Other (specify)
	31
	16,94%
	100,00%

	Total 
	183
	100,00%
	 


	Q27a. Other reasons to prefer self employment by county

	 
	Frequency 
	Percent 
	Cumulative percent

	Against humiliation
	1
	3,45%
	3,45%

	Avoid prostitution
	2
	6,90%
	10,34%

	Business helps
	1
	3,45%
	13,79%

	Delayed payment
	3
	10,34%
	24,14%

	I need good treatment
	1
	3,45%
	27,59%

	I need more money
	1
	3,45%
	31,03%

	I want more money
	2
	6,90%
	37,93%

	I'm in school
	1
	3,45%
	41,38%

	Manage my money
	1
	3,45%
	44,83%

	No dignity
	1
	3,45%
	48,28%

	No paid employer.
	1
	3,45%
	51,72%

	School Business
	3
	10,34%
	62,07%

	Self employed
	1
	3,45%
	65,52%

	To be my own boss
	3
	10,34%
	75,86%

	To cater to self
	1
	3,45%
	79,31%

	To help pay fees
	3
	10,34%
	89,66%

	To make my own money
	3
	10,34%
	100,00%

	Total 
	29
	100,00%
	 


	Q28 Whether girls do any/other income generating activity to support their  families

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	101
	50,5
	50,5
	50,5

	No
	99
	49,5
	49,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q29. Hours spent in income generating activity

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1
	2
	1,0
	2,0
	2,0

	2
	7
	3,5
	6,9
	8,9

	3
	18
	9,0
	17,8
	26,7

	4
	24
	12,0
	23,8
	50,5

	5
	15
	7,5
	14,9
	65,3

	6
	7
	3,5
	6,9
	72,3

	7
	6
	3,0
	5,9
	78,2

	8
	11
	5,5
	10,9
	89,1

	10
	2
	1,0
	2,0
	91,1

	11
	1
	0,5
	1,0
	92,1

	12
	8
	4,0
	7,9
	100,0

	Missing
	99
	49,5
	 
	 

	Total
	200
	100,0
	 
	 


	Q30. Number of days per week doing  income generating activity

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1
	4
	2,0
	4,0
	4,0

	2
	4
	2,0
	4,0
	7,9

	3
	6
	3,0
	5,9
	13,9

	4
	8
	4,0
	7,9
	21,8

	5
	16
	8,0
	15,8
	37,6

	6
	42
	21,0
	41,6
	79,2

	7
	20
	10,0
	19,8
	99,0

	8
	1
	0,5
	1,0
	100,0

	Missing
	99
	49,5
	 
	 

	Total
	200
	100,0
	 
	 


	Q31. Number of hours per day spent in domestic work

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0
	4
	2,0
	2,0
	2,0

	1
	25
	12,5
	12,5
	14,5

	2
	52
	26,0
	26,0
	40,5

	3
	49
	24,5
	24,5
	65,0

	4
	31
	15,5
	15,5
	80,5

	5
	11
	5,5
	5,5
	86,0

	6
	13
	6,5
	6,5
	92,5

	7
	7
	3,5
	3,5
	96,0

	8
	4
	2,0
	2,0
	98,0

	9
	1
	0,5
	0,5
	98,5

	12
	3
	1,5
	1,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q32. Opinion on whether most employer would hire a male or female employee

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Male
	36
	18,0
	18,0
	18,0

	Female
	91
	45,5
	45,5
	63,5

	No Preference
	73
	36,5
	36,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q33. Interested in training that prepares you for a job

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	199
	99,5
	99,5
	99,5

	No
	1
	0,5
	0,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q34.  Interested in training to create own business or prepares you to work for others

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	My own business
	179
	89,5
	89,9
	89,9

	Work for others
	20
	10,0
	10,1
	100,0

	Missing
	1
	0,5
	 
	 

	Total
	200
	100,0
	 
	 


	Q35. Characteristics of training

	 
	 Very important 
	Somewhat important 
	Not important 

	
	Percent
	Percent
	Percent

	Free of charge
	23,3%
	6,5%
	5,7%

	Good manner instructor
	20,9%
	14,1%
	4,5%

	Transport provided
	17,8%
	19,8%
	9,7%

	Safe environment
	20,2%
	13,3%
	8,0%

	Female instructor
	10,7%
	23,8%
	32,4%

	Childcare provided
	7,2%
	22,6%
	39,8%

	Total
	100,0%
	100,0%
	100,0%


	Q36. Amount willing to pay for a 4 hours, 5 days a week training which lasts six month 

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Nothing
	104
	52,0
	52,0
	52,0

	0 - 600
	67
	33,5
	33,5
	85,5

	601 - 1200
	23
	11,5
	11,5
	97,0

	1201 - 2400
	5
	2,5
	2,5
	99,5

	More than 4800
	1
	0,5
	0,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q37. Number of hours willing to spend in training per day

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1
	2
	1,0
	1,0
	1,0

	2
	36
	18,0
	18,0
	19,0

	3
	68
	34,0
	34,0
	53,0

	4
	60
	30,0
	30,0
	83,0

	5
	10
	5,0
	5,0
	88,0

	6
	9
	4,5
	4,5
	92,5

	7
	3
	1,5
	1,5
	94,0

	8
	9
	4,5
	4,5
	98,5

	9
	1
	0,5
	0,5
	99,0

	12
	1
	0,5
	0,5
	99,5

	24
	1
	0,5
	0,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q38. Number of days per week willing to go for training

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	1
	6
	3,0
	3,0
	3,0

	2
	12
	6,0
	6,0
	9,0

	3
	52
	26,0
	26,0
	35,0

	4
	32
	16,0
	16,0
	51,0

	5
	48
	24,0
	24,0
	75,0

	6
	37
	18,5
	18,5
	93,5

	7
	13
	6,5
	6,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q39. Preferred time for  training

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	In the morning
	79
	39,5
	39,5
	39,5

	In the afternoon
	91
	45,5
	45,5
	85,0

	In the evening
	30
	15,0
	15,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q40. Preferred  duration for  training

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Less than 1 month
	3
	1,5
	1,5
	1,5

	1 to 3 months
	28
	14,0
	14,0
	15,5

	3 to 6 months
	63
	31,5
	31,5
	47,0

	6 to 9 months
	54
	27,0
	27,0
	74,0

	More than 9 months
	52
	26,0
	26,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q41. Expectation at training program

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	A free meal
	100
	50,0
	50,0
	50,0

	A seating fee
	79
	39,5
	39,5
	89,5

	Nothing
	21
	10,5
	10,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q42. Daily seating fee for a 4 hours training session 

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	0 - 300
	27
	13,5
	34,2
	34,2

	301 - 600
	23
	11,5
	29,1
	63,3

	901- 1200
	11
	5,5
	13,9
	77,2

	More than 1200
	18
	9,0
	22,8
	100,0

	Missing
	121
	60,5
	 
	 

	Total
	200
	100,0
	 
	 


	Q43. Reasons why girls don’t go to training by county

	 
	Frequency
	Percent
	Cumulative Percent 

	No money to pay fees
	144
	31,17%
	31,17%

	Need to work to support family
	70
	15,15%
	46,32%

	Pregnancy
	59
	12,77%
	59,09%

	Sexual harassment from teacher
	11
	2,38%
	61,47%

	Parent/boyfriend opposition
	61
	13,20%
	74,68%

	Training is too difficult
	40
	8,66%
	83,33%

	No time because need to take care of children
	19
	4,11%
	87,45%

	No interest, seriousness
	49
	10,61%
	98,05%

	Other specify
	9
	1,95%
	100,00%

	Total 
	462
	100,00%
	 


	Q44. Areas in which training would be helpful

	 
	 Very useful
	Somewhat useful
	Not useful 

	
	Percent
	Percent
	Percent

	Reading & Writing
	12,3%
	12,0%
	13,9%

	Basic Mathematics
	17,1%
	4,9%
	4,2%

	Vocational Training
	12,3%
	12,0%
	13,9%

	Agric Business
	17,6%
	3,1%
	4,6%

	Business Planning
	9,3%
	15,7%
	21,5%

	How to look for Job /Interview
	11,5%
	16,0%
	11,4%

	Interpersonal skills
	10,0%
	15,1%
	19,4%

	Self discipline
	9,9%
	21,1%
	11,0%

	Total
	100,0%
	100,0%
	100,0%


	Q45.Knowledge of girl being physically abused

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	105
	52,5
	52,5
	52,5

	No
	95
	47,5
	47,5
	100,0

	Total
	200
	100,0
	100,0
	 


	Q46. Location where girls are physically abused by county 

	 
	Frequency
	Percent
	Cumulative Percent

	At home, in the family
	80
	45,45%
	45,45%

	At school
	28
	15,91%
	61,36%

	In the street
	7
	3,98%
	65,34%

	At a bar/disco
	58
	32,95%
	98,30%

	In Community
	3
	1,70%
	100,00%

	Total
	176
	100,00%
	 


	Q47.Knowledge of girl being sexually abused

	 
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Yes
	58
	29,0
	29,0
	29,0

	No
	142
	71,0
	71,0
	100,0

	Total
	200
	100,0
	100,0
	 


	Q48. Location where girls are sexually abused by county 

	 
	Frequency
	Percent 
	Cumulative Percent

	At home, in the family
	36
	47,37%
	47,37%

	At school
	6
	7,89%
	55,26%

	In the street
	17
	22,37%
	77,63%

	At a bar/disco
	2
	2,63%
	80,26%

	At work
	1
	1,32%
	81,58%

	Other
	14
	18,42%
	100,00%

	Total 
	76
	100,00%
	 


	Q49. Fear of being physically or sexually abused would keep you from

	 
	Yes 
	No

	
	Frequency
	Percent 
	Frequency
	Percent

	Going to School
	24
	8,0%
	176
	25,1%

	Taking Taxi or Bus
	59
	19,7%
	141
	20,1%

	Walking in neighborhood by night
	169
	56,3%
	31
	4,4%

	Walking in neighborhood by day
	24
	8,0%
	176
	25,1%

	Taking a training course
	24
	8,0%
	176
	25,1%

	Total
	300
	100,0%
	700
	100,0%


B. Mean Values 

	 
	Average for the whole distribution (N=200)

	Q.1 - Age 
	18,97

	Q.2 - No of days lived in community
	6,95

	Q.4 - No of children ever had
	0,64

	Q.5 - Current no of children under 6
	0,5

	Q.6 - Age at first pregnancy
	17,60

	Q.9 - No of persons over 15 in the household 
	3,78

	Q.10 - No of persons under 15 in the household 
	3,46

	Q.14 - No of days family went without food 
	0,91

	Q.24 - No of hours per day girls work
	0,71

	Q.29 - No of hours per day girls spend doing income generating activity
	2,70

	Q.30 - No of days per week girls do an income generating activity
	2,71

	Q.31 - No of hours per day girls spend in domestic work
	3,30

	Q.37 - No of hours per day girls are willing to spend in training
	3,80

	Q.38 - No of days per week girls are willing to go to training 
	4,34


	 
	 Average       (N=200- 0 values)

	Q.4 - No of children ever had, for those who ever had children
	1,32

	Q.5 - Current no of children under 6, for those who have children
	1,04

	Q.6 - Age at first pregnancy, for those ever been pregnant
	9,24

	Q.14 - No of days family went without food, for those families which ever went without food 
	2,83

	Q.24 - No of hours per day girls work, for those who work
	1,12

	Q.29 - No of hours per day girls spend doing income generating activities, for those who do an income generating activity
	5,35

	Q.30 - No of days per week girls do an income generating activity, for those who do an income generating activity
	5,37

	Q.31 - No of hours per day girls spend in domestic work, for those who do domestic work
	3,36


Factors/risks affecting girls’ and young women’s participation in training





-Teenage pregnancy 


-Lack of time due to family responsibilities


- Lack of time due to need to provide for families


- Low education/ illiteracy 


- Lack of income to pay entry fee 


- Lack of interest in training in general 


- HIV/Aids 


- Risky behaviours (alcohol, drug abuse, transactional sex) 


- Lack of time due to school 


- Low self-esteem/ emotional distress/ lack of motivation


- Poor family environment 


- Gender based violence (GBV)


- Gender stereotypes about girls’ and young women’s participation in training 


- Traditional harmful practices (early marriage, genital mutilation, polygamy)


- Community backlash 


- Boys’ backlash


- Negative peer pressure 


- Social isolation 
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Factors/risks affecting girls’ and young women’s transition from training to work





- Teenage pregnancy


- Lack of time due to family responsibilities


-Lack of time due to need to provide for families


- Low self-esteem/ emotional distress 


- Poor family environment


- Risky behaviours (alcohol, drug abuse, transactional sex)


- GBV


- HIV/Aids


- Traditional Harmful Practices 


- Community backlash


- Boys’ backlash/negative peer pressure 


- Gender stereotypes and social norms which restrict women’s mobility (about types of jobs for men and women)


- Lack of entrepreneurial spirit/culture among youth 


- Lack of business culture (e.g. misuse of starting capital)


- Lack of starting capital and credit 


- Lack of contacts 


- Lack of cognitive skills/competence needed to retain a job


- Illiteracy 


-Lack of trust in employers/Unsafe working environment 


-  Social isolation 


- No control over their earnings





Factors/risks affecting girls’ and young women’s performance in training





-Lack of time due to family responsibilities


- Lack of time due to need to provide for families  


-Drop out due to teenage pregnancy


 - GBV  


- Low education/ illiteracy  


- Poor family environment 


- Lack of time due to school


- Lack of income to pay for transport to training 


- Low self-esteem/      emotional distress/lack of motivation 


- Risky behaviours (alcohol, drug abuse, transactional sex) 


- Latent violent behavior/inability to solve conflicts 


- HIV/Aids


- Community backlash


- Boys’ backlash


- Negative peer pressure


- Traditional harmful practices


- Gender stereotypes (about types of jobs for men and women)


- Training is too difficult for girls and young women


- Social isolation 


 











PROTECTIVE FACTORS 


Family, Social Networks, Community Cohesion, Youth Services, Healthy Life style Values, Positive Role Models





Name of Girl in Household : ______________________________________ (Permanent  □   Temporary  □)





Location of Structure: ____________________________________________________________________


                                            City/Town			 District                                                       County 


Date ___________________________ (mm/dd/yy)





 Enumerator’s Name _____________________________	Signature ___________________________








Supervisor’s Name_______________________________	Signature ___________________________








� Each focus group included approximately 10 participants. Two focus groups comprised out-of-school girls and young women 18 to 24 years old, one in Kakata (60 Km from Monrovia) and another in Buzzy Quarter (Monrovia); two additional focus groups comprised 15 to 17 years old girls and young women enrolled in regular school, one in West Point (Monrovia) and one in Buzzy Quarter (Monrovia); another focus group comprised girls and young women 17 to 24 enrolled in Accelerated Learning Programs in Caldwell (5 Km from Monrovia); another focus group comprised boys 14 to 17 enrolled in regular school in West Point (Monrovia). 


� including Liberia Demographic and Health Survey (2007), the Core Welfare Indicators Questionnaire (2007), and the Greater Monrovia Comprehensive Food Security and Nutrition Survey (2007)


� A Demographic Heath Survey has been conducted in 2007. However, it does not collect information on mental health or substance abuse practices. 


� The firs is lack of skills with 24 percent of the answers


� Defined as sexual intercourse with someone who was neither a partner nor lived with the respondent. 


� Personal communication with government officials and donor staff involved in county consultations 


� Participatory poverty assessment database, and personal communication with staff from UN agencies conducting focus groups for the Participatory Poverty Assessment


� Defined as sexual intercourse with someone who was neither a partner nor lived with the respondent


� This may be due to the sensitive nature of the topic and the fact that respondents are not likely to mention it in a survey without probing. 


� The first was ‘free of charge’.


� By order of importance, with the three first factors as the three main priorities, and the other two as having been mentioned among those with high importance in at least one focus group


� The order in which they are presented in the table does not imply relative importance. 


� By order of importance, with the two first factors as the two main priorities, and the other three as having been mentioned among those with high importance in at least one focus group


� The order in which they are presented in the table does not imply relative importance.
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